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Abstract: Intergenerational entrepreneurial initiatives are aimed at addressing the needs and op-
portunities of certain social groups and have the potential of becoming successful business projects.
Moreover, they are a key to undertake sustainability practices that may represent a competitive
advantage for the companies and an example to imitate when creating businesses. The objective of
the study is to propose an intergenerational training methodology so that young people and seniors
can create companies together, generating social cohesion and sustainable development in response
to generational challenges. Intergenerational entrepreneurship seems to be a novel research area,
especially when referring to developing methodologies of collaborative entrepreneurship projects.
For this purpose, our literature review focuses on, first, the matching theories and experiences applied
for intergenerational cooperation; then, literature about training methodologies for entrepreneurship
is reviewed; finally, the main theories on training skills for entrepreneurship are approached. Focus
groups were conducted as they serve as the main sources of data and are very appropriate for the gen-
eration of new ideas within a social context. In general, results show that, for achieving a successful
intergenerational cooperation, some specific training is needed for both generations. This paper is a
starting point for future research approaching intergenerational entrepreneurship, or entrepreneurial
initiatives with singular characteristics, such as rural contexts or people with disabilities.

Keywords: intergenerational entrepreneurship; social innovation; sustainable entrepreneurship;
sustainable training methodology; senior entrepreneurship; young entrepreneurship

1. Introduction

Sustainable development as a concept emerged in the 1970s and, according to the
World Commission on Environment and Development, can be defined as “the economic
process that meets the needs of present generations without compromising that of future
generations, ensuring a balance between economic growth, environmental care and social
welfare” [1]. Despite the differences in socio-cultural, economic, and environmental factors
between regions and countries, there is a common need to move from an unsustainable
production model to a sustainable and equitable one [2,3]. It is a global challenge that
since 2015 has been reflected in the agenda of the United Nations by the adoption of the
Sustainable Development Goals and driven by UNESCO, which promotes programs to
strengthen education, lifelong learning, mobilize knowledge for sustainable development,
and to address social problems to build inclusive knowledge societies, among many others.
(https://en.unesco.org/sustainabledevelopmentgoals accessed on 25 July 2021).

Fostering entrepreneurship in this scenario can contribute to fostering sustainable
development, if it is based on premises such as social cohesion, education in values, inte-
grating knowledge, addressing social problems, promoting local development and social
welfare, etc., giving rise to the sustainable entrepreneurship approach. Thus, sustainable
entrepreneurship is understood as “the process of discovering, evaluating, and exploiting
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economic opportunities that are present in market failures which detract from sustainability,
including those that are environmentally relevant” [4,5].

This kind of entrepreneurship aims to respond to economic and social challenges, may
or may not have a profit-making purpose, adopts social and/or environmental goals, and
directly or indirectly contributes to the development of the territory and the community.
Therefore, it is an approach to entrepreneurship based on social innovation that incorpo-
rates the philosophy of sustainability from the beginning of the project and not only has a
for-profit purpose, but also a social and environmental one [6].

Entrepreneurship as an instrument of social innovation promotes growth and devel-
opment through the efforts of different actors and the use of their capacities and resources,
responding to market failures [7,8] and thus matching unsatisfied needs detected in the
market and/or closing employment gaps [9].

In this paper, we focus our attention on two social groups with problems of profes-
sional insertion—seniors and young people and their limitations for entrepreneurship,
despite their undoubted capabilities.

Senior entrepreneurship is understood as a way of solving social and economic prob-
lems of an ageing population [10] as seniors would stay in the labor force and may generate
economic growth [11,12]. In recent years, senior entrepreneurship has been studied from
different perspectives internationally [13–15], and the contributions to the literature differ
from a social identity theory perspective and the unemployment of senior people [16,17]
to a European policy analysis view for senior entrepreneurs [18], or to the definition of
territories to map the strongest regions of the world concerning senior entrepreneurs [19].
Other studies have been focusing on the main obstacles that this population group over-
comes [20,21] and the motivations, skills, and opportunities for this group [17,22–24].
Senior people, in addition to increasing their share in total population in most societies,
accumulate a very valuable load of experience and maturity that any changing society
should consider putting into value. On the contrary, young entrepreneurs are usually peo-
ple seeking for a job or a professional opportunity as entrepreneur, but lack the experience,
contacts, and resources to take up such a deal.

Considering the social inequality, unemployment, vulnerability, and exclusion of these
two minorities, we believe that intergenerational entrepreneurship can be a solution for
sustainable socioeconomic development. As in other associative and cultural activities,
intergenerational cooperation in entrepreneurship can contribute to alleviate inequalities
and overcome social segregation, contributing to the development of societies [25]. In
fact, intergenerational practice enhances social cohesion, increases understanding between
generations and can improve participation in community development [26]. In addition,
it is intrinsically a sustainable way of entrepreneurship since it focusses on addressing
generational challenges through the creation of value by encouraging social and economic
prosperity, thus advancing towards a solidary and integrated society for everyone [27].

However, beyond those business initiatives addressing specific market needs, sustain-
able intergenerational entrepreneurship may not happen spontaneously. The evidence on
intergenerational projects is almost always related to social, solidarity, or local develop-
ment projects that are not profit-oriented. The succession in family businesses—related
to consolidated projects—where several generations converge has also attracted attention,
but family businesses are not within the scope of our research [28,29].

Therefore, there is a potential for young and senior collectives complementing each
other in terms of their financial and knowledge contribution, life circumstances, and
networks, among others, meaning that favorable factors for one group can represent
blocking factors for the other, giving place to positive synergies for an intergenerational
match [22].

Nevertheless, it is not common to find intergenerational sustainable entrepreneurial
projects that provide social value and progress. Even less evidence is found on the en-
trepreneurial stage, with the convergence of promoters of different generations benefit-
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ing from the synergies generated when consolidating promoter groups leading success-
ful projects.

It is at this point where we believe that our work can provide a framework model that
allows the generations to meet, to value the contribution of each one of them to a common
project, to generate bonds and to consolidate them as promoters of successful business
projects that contribute to local development.

However, as mentioned above, aligning the two generational groups towards a com-
mon project may not happen spontaneously. A third key element is required: a specific
institutional environment that provides legal and political legitimation, as well as the
necessary infrastructures, resources, knowledge, and the networking capability to achieve
the program’s continuity through time. That is to say, it is necessary to have a driving and
hosting organization that delivers the conditions and means with which intergenerational
entrepreneurial projects will be promoted in a given community or territory. It is this orga-
nization who oversees running the matching and training program for intergenerational
entrepreneurs. This requirement is critical if the program is to be run on a long-term basis,
with many cohorts and encompassing different sectors of activity.

This step will require the participation of different agents of the entrepreneurial ecosys-
tem and civil society (universities, businesspersons, NGOs, local or regional administration,
financial entities, etc.) acting as stakeholders. These bodies, based on a cooperative model
related to the Triple Helix, provide support to the managing entity (usually a foundation
or non-profit association) of the program during the necessary time until its consolida-
tion [30,31]. There is some similar experience in other socioeconomic contexts and focused
on other groups that have succeeded in rooting self-employment in their culture [32].

In any case, all this organizational and resource effort must be aimed at developing
and implementing intervention methodologies that take advantage of the potential com-
plementarities between generations, and at fostering and consolidating an entrepreneurial
spirit based on reciprocity, trust, and social cohesion. This is not easy to accomplish without
an adequate educational environment applying the proper objectives, methods, tools, and
resources [33]. Nowadays, many young people have difficulties entering the labor market,
and older people have obstacles in adapting to a new work environment. This raises
questions about whether young and senior people are being well trained for real work
situations. Intergenerational education can be effective in bridging the gap between formal
education and the skills needed in the labor market [34].

In this regard, Rashid [33], in her study about entrepreneurship education and sus-
tainable development, found a shortage of research on entrepreneurship education and
training focused on innovative and sustainable entrepreneurship. Furthermore, she found
that minorities are seldom mentioned in research on entrepreneurship education.

Thus, the relevance of this project lies on the evidence of the potential value added
by young and senior entrepreneurs teaming up [15] and the significant complementarities
both groups have to boost intergenerational cooperation and promote social inclusion [22].

Based on our previous arguments, the objective of this study is to propose an inter-
generational training methodology to support young people and seniors create companies
together, thus fostering social cohesion and sustainable development.

Thus, the main objectives of this paper are:

• Q1: How to encourage potential young and senior entrepreneurs to collaborate to
develop a viable and sustainable business project?

• Q2: What direction and content a training methodology should be taken to generate
strong synergies for sustainable business projects?

• Q3: Which hard and soft skills should be developed, and in what stage of the business
process?

This study provides a useful reference for civil society organizations, universities,
local governments and business organizations, and sensitive NGOs that wish to gener-
ate effective business synergies among different vulnerable groups in order to achieve
sustainable and inclusive solutions.
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The data presented in this paper come from a European project on promoting the
intergenerational entrepreneurship among potential young and senior entrepreneurs, in
which three universities working with young populations and three NGOs that are work-
ing with the elderly populations in Spain, Sweden, and France are participating. Focus
groups is the methodological approach used to understand the needs of young and senior
entrepreneurs, being the basis over which the training methodology is developed.

The rest of the paper is structured as follows. First, a literature review is presented
that collects the most relevant experiences found in terms of training methodologies for
entrepreneurship and delves into the theories that back up the fundamental elements that
the methodology should have. The next section describes the methodological approach.
Afterwards, the results are discussed, and a methodological proposal is presented. The
study ends with the implications of the main findings and the concluding remarks.

2. Literature Review

The literature review is presented in three blocks: first, the matching systems theories
and experiences are presented; then, literature about entrepreneurship training method-
ologies are reviewed; finally, the main theories on skills regarding entrepreneurship are
studied. All this information will be the basis of the theoretical framework for the train-
ing methodological proposal on intergenerational entrepreneurship developed in this
research paper.

2.1. Previous Matching for Intergenerational Business Teams

To promote sustainable and successful intergenerational teams, it is necessary to
achieve an effective match between potential entrepreneurs. People-to-people matching
systems (or matching systems) are used in many familiar situations and refer to those
in which users come together for the purpose of meeting other users with a common
need: employer–employee (in job search networks), mentor–student (in university social
networks), consumer–consumer (in marketplaces), and online dating. The network un-
derlying these systems consists of two groups of users, and it is necessary to capture the
relationships between them in order to develop an effective matching system. There are
systems that use implicit and explicit information from users [35] and there are those that
rely on graphs [36].

Matching experiences focused on entrepreneurship seek to link mentors with en-
trepreneurs, investors with entrepreneurs, or entrepreneurs with each other, but rarely
refer to systems that enable this intergenerational matching.

The matching of mentors with entrepreneurs is relevant, as Walmsley and Nabi [37]
refer to the importance of properly matching senior entrepreneurs with mentors. Jordan
and Sorell [38] also agree that the right match is crucial: “First, emphasize diversity,
matching across regions, districts, and locations. Also match for diverse personalities
(e.g., it is better to have an introvert paired with an extravert than to pair two introverts).
Second, consult mentees before making the pairing formal. While most Millennial mentors
accepted any pairing (as long as the mentee was committed), executive mentees were more
selective, as they were concerned about crossing supervisory lines and any appearance of
conflict of interest”.

In matching entrepreneurs with investors, there is a protocol for matching entrepreneurs
and business angels [39] and other models that match entrepreneurs with investors in
general [40–42].

Regarding the last case that relates entrepreneurs to each other, and these being the
most relevant systems for the purpose of the research, there is a proposal for regional
development strategies by the EU [43], proposing to consider this matching as a collab-
orative model [44]. The activity carried out by TIGcRE [45] with the intelli7 [46] system
in which senior and junior entrepreneurs are matched is noteworthy; in this experience,
carried out in France, TIGcRE assists entrepreneurs during the process to facilitate the
business’s success.
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2.2. Training Methodologies in Entrepreneurship

Entrepreneurship training has been gradually incorporated into educational curricula
in recent decades. Although this fact is no longer something new, in these times of economic,
political, social, and educational crisis, entrepreneurship is considered a fundamental lever
for change, and it is being promoted at all educational levels. In the last decades, it
was thought that certain facets of entrepreneurship could not be taught [47] including
personality issues and considering that entrepreneurial competencies can be taught and
learned in different places and ways [47–50].

From a broad perspective, entrepreneurship training programs can be reduced to
two distinct situations [51]: those oriented to facilitate “entrepreneurial learning” (EL)
of people with entrepreneurial intentions, and characterized, therefore, by an immediate
orientation to practice, and, on the other hand “entrepreneurship education” (EE), with
entrepreneurship contents incorporated in academic programs, from secondary education
to university postgraduate, completing the curricular content, whether general or special-
ized, with entrepreneurship content in the event that participants have the opportunity to
create their own entrepreneurial project and have a foundation with which to approach
it. EL focuses on the entrepreneur himself, while EE focuses on the teacher, who teaches
curricular content to a class in which students interested in entrepreneurship may be
a minority.

Due to the formalism of academic programs [47], EE has been analyzed more than
EL [52,53], although many researchers have marked a significant lack of studies on the
outcomes and effectiveness of EE programs [54]. It has taken several years to inves-
tigate how real entrepreneurs learn and acquire the competencies they need for their
activity [55] along the entrepreneurial roadmap presented by Ndou, Secundo, Schiuma,
and Passiante [56] that a potential entrepreneur would follow from the initial vocational
phase to the managerial phase in which the project is running smoothly. Morris, Webb,
Fu, and Shinghal [55] identify a series of generic competencies—grouped around four
categories: technical knowledge, skills, attitudes, and behaviors—that characterize the
training of potential entrepreneurs, which they identify as opportunity detection and as-
sessment, risk management, creative problem solving, value creation and building, and
network management.

While conventional EE focuses more on technical knowledge, EL focuses on the
development of competencies through the active learning approach (learning by doing),
management of contingencies and unforeseen situations [57], management of failure [58],
reflection based on own and others’ experience [59], problem-solving skills, self-confidence,
and reflection [60]. It follows that active learning is more effective in entrepreneurship
training regardless of the target of the program, a student, or an entrepreneur, because,
after all, everyone has the same learning capacity [61].

In addition, it is worth considering that there are two approaches in which en-
trepreneurial education is contextualized. The first understands the entrepreneurial process
as a causal or constructive approach [62,63]. This goal-oriented approach is viable with
a familiar environment, an opportunity is envisioned, goals are set, a plan is drawn, and
resources are sought to achieve them. It is therefore based on the logic of prediction. It is
the most widespread model because it relies on the use of secondary information and is
easy to teach [64]. The “Business Plan” method is its main reference.

However, technological, economic, and social changes have led to the emergence of
new professions and business model proposals, often without any reference to analyze
in the market. In this scenario of uncertainty, the causal model is not the most appro-
priate due to the lack of references with which to formulate the hypotheses that support
the predictions.

Sarasvathy [62] points out that entrepreneurs do not always start their entrepreneurial
adventure with a clear and defined idea of their business project, but rather they begin
with the generic will to create a new company, and based on interactions with various
stakeholders, they build their business proposal. This is another way of understanding
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entrepreneurship, since the reality of new companies in unpredictable scenarios follows an
“effectuation” logic.

Effectuation is the opposite of causality. It is based on a logic of controlling the
future when predictions cannot be made. Sarasvathy [62] has proposed effectuation as
the dominant decision model for business decision making, particularly in the absence
of pre-existing markets. It involves hypothesizing and testing hypotheses and requires
attempts to shape and create the potential market.

It is based on the well-known Lean Start-up methodology of Eric Ries [65], the result
of several methodologies such as Design Thinking, Lean Manufacturing and Agile, which
proposes validated learning. That is, starting from a design that materializes in a “minimum
viable product” that requires less investment and its acceptance in the market is tested
iteratively while improving and adding features in a continuous cycle of learning and
validation that refines the viable business model on which the new company will be based.

However, a causal approach or an effectuation logic are not mutually exclusive
methodologies, but they are rather different approaches to consider in the process of
entrepreneurship.

2.3. Skills and Entrepreneurial Competencies

Entrepreneurial training programs and their methodologies are the vehicle for devel-
oping entrepreneurial competencies. Their main objectives are, firstly, technical capacity to
design an entrepreneurial project; and secondly, to provide a set of entrepreneurial skills
and attitudes that reinforce the primary objective [66]. According to specialized literature,
the most effective means for the development of entrepreneurial competence are based
on active learning, i.e., on the protagonism of the learner-entrepreneur rather than those
centered on the teacher [60,67,68].

The most common means of this training approach include the following: scenario
simulation, role-playing and real management experiences [69], and the discussion of
case studies and business simulations [70]; all complemented by the development of
realistic entrepreneurial projects that combine traditional teaching with sessions with
entrepreneurs [71], cross-appraisals by peers, primary information gathering and open
discussions on thematic proposals [70]. In short, the aim is to create a context in which
program participants learn, exercise, and strengthen their entrepreneurial skills constructed
upon active learning resources.

Based on an extensive documentary review, Azim and Al-Kahtani [66] show a broad
catalog of the usual training objectives in entrepreneurship programs, ranging from the
usual technical content in a business plan, to a set of competencies (skills, behaviors, and
attitudes) that make a person unique, that is, those related to idea generation, team build-
ing, business planning, inspiration, creativity and innovation, opportunity recognition,
selling, network management, adapting to change, resolving contingencies, and accepting
failure [72,73]. This set of competencies is referred to as soft skills, and it is to be ex-
pected [74] that, at each stage of the entrepreneurial process—defining the idea, developing
the business model, and launching it—different skills are required on a cumulative basis.

According to [75] Chell (2013), these skills can be classified into the following general
categories:

• Innovation and the creative capacity to visualize opportunities and generate new
business ideas and foresight the future [76–79];

• Leadership skills, interpersonal skills, and the ability to manage people [80,81];
• Ability to recognize market opportunities. [77,82–86];
• Risk-taking and the ability to manage conflict [87,88];
• Ability to integrate socially and to network [77,80,89];
• Adaptation to change [90–92];
• Resilience and ability to handle difficult situations [77,89,93,94].

The selection of the most appropriate ones for an entrepreneurship training program,
and how they work, is beyond the scope of this research.
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3. Materials and Methods

The objective of the paper is to propose an intergenerational training methodology so
that young people and seniors create companies together, thus generating social cohesion
and sustainable development. This research focuses on understanding how to accomplish
it, what direction should the training methodology should take, and which hard and soft
skills are required in each stage of the business creation process.

For this purpose, a qualitative methodology was chosen, as focus groups are very
appropriate for the generation of new ideas formed within a social context [95,96] and capi-
talize on communication between participants to generate data. In fact, qualitative research
is becoming increasingly popular in organizational studies and contributes positively to
the diversity of academic inquiry in entrepreneurship [97].

The main reason to use this qualitative methodology was to identify the skills required
by young and senior entrepreneurs along the entrepreneurial process and to design a
training methodology that will enhance and promote potential collaboration between both
groups. Moreover, focus groups allow for capturing specific information of the participants’
context, giving valuable information of how entrepreneurship between young and senior
entrepreneurs can foster sustainability. However, focus groups as research method can
be hard to manage and difficult to encourage people to participate in [98]. The dataset
used in this study comprises information from young and senior entrepreneurs (nine
women and nine men) from Spain, Sweden, and France, considering that this research
is framed in a European project Erasmus+, with the participation of three universities
working with young population and three NGOs working with the elderly populations in
the aforementioned countries.

The application of our methodology followed five adapted steps based on the scheme
proposed by Powell and Single [99–102] in 1996: (1) the selection of target group, in this
case, young and senior entrepreneurs with shared key characteristics pertinent to the study;
(2) the creation of a protocol; (3) the establishment of the main topics for discussion, as
they can be seen in the figure below; (4) the development of the focus groups in a neutral
meeting place where participants sat in a circle, to maximize face-to-face-contact; and
finally, (5) the analysis of the information gathered. The aforementioned steps and detailed
information on the methodology process and sample are deeper explained in Figure 1:

Thus, the methodology utilized for gathering the perspectives of young and senior
entrepreneurs follows a qualitative logic considering the perspectives and opinions of
the age groups involved. The discussion centered on the perceptions of both collectives
regarding the intergenerational potential for business creation and their skills.
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4. Results

In general, results show that for achieving a successful intergenerational cooperation
considering sustainability throughout the process, training is needed for both senior and
young would-be entrepreneurs. Although there is a common understanding of the po-
tential complementarity between young people and seniors to conduct a sustainable and
successful entrepreneurial project, an upgrading is needed in different aspects so that the
cooperation works well.

During the focus groups, different topics were brought to light. First, for a better
intergenerational cooperation, there should be a mix of people proposing ideas for business
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(“project holders”) with people looking for ideas and projects to join (“skill holders”),
whatever the age group they come from. Networking is an important part of the job of an
entrepreneur and should be promoted with an intergenerational approach. In addition,
this is fundamental for achieving a good intergenerational entrepreneurial experience.

In terms of the skills needed to start a new business, it is critical that people can
identify the right profile of soft skills to partner with because, during the group discussions,
senior and young participants mentioned the importance of sharing the same passion,
teaming up, and being able to fully trust each other.

The methodology applied gives as a result the identification of the main concerns
when teaming up intergenerational groups. The discussions centered in the personal
situation of each collective, their professional network, their perception of intergenerational
entrepreneurship, their complementarities, and their role as team members. In addition,
the soft and hard skills needed were pointed out.

In general, seniors expressed a more supporting attitude facing young entrepreneurs,
being prone to share experience, contacts, and financial support. However, young people
hardly ever mentioned seniors when discussing their project and feared they may have a
parental attitude. Seniors perceive those young entrepreneurs can give dynamism to the
project and have more relevant technical knowledge. On the other hand, young people
recognize that seniors can contribute to the project with their know-how and network.

In terms of skills, young entrepreneurs are more technically well prepared in relation
to entrepreneurship, but they lack the experience and emotional management for working
with seniors. Furthermore, seniors have a load of experience but need more ICT and digital
media training as well as emotional management for working with young people.

Even though there can be complementarities, behavioral tendencies may complicate
the favorable convergence of both groups, thus, a common integrative training and coach-
ing methodology on intergenerational entrepreneurship is required to address both groups
and facilitate teambuilding. Such methodology should be applied along a wide time lapse
to increase its effectiveness based on availability, technical expertise, and confidence.

The above results guide the answer of the first research question:

• Q1: How to encourage potential young and senior entrepreneurs to collaborate to
develop a viable and sustainable business project?

Focus groups allowed us to identify three key elements when designing a training
program for intergenerational sustainable entrepreneurship. The first one relates to the
importance and compromise of the program’s stakeholders, that is, the supporting institu-
tions, which can be grouped into two distinct categories: political or social stakeholders,
and operational stakeholders. The former includes the promoting bodies, usually local
bodies, such as municipalities or regional governments, business associations, and other
civil society organizations whose role is to legitimate the project from the social, political,
and economic viewpoints. The later refers to educational institutions, usually related to
higher education or vocational education and NGOs working with senior people, which
are the ones to provide with the participants in the program, that is, the young and senior
candidate entrepreneurs, and support the day-to-day operation of the project. Finally,
there is the entity (foundation or association) that manages the day-to-day running of the
program, makes it grow over time and in new areas of sustainable entrepreneurship in its
territory of action.

The second issue raised in the focus group is the contents and learning approach. Thus,
the program should have distinct, although integrated, contents: a broad training package
in sustainable entrepreneurship embedded in a specialized soft skills package adapted to
intergenerational settings, encompassing behavioral aspects, networking, and pitching.

In addition, since the design and deployment of these projects is often multidisci-
plinary in content and specific to certain technologies, resources, or culture, trainers should
be supported by experts in different areas, especially in topics related to sustainability and
change management, who then provide support to the participants as tutors or facilitators
of their projects and connecting with external resources. Decentralization allows for a better
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cooperation between different sectors and institutions so it should be open to institutional
collaboration, whether public, private, or any other kind.

Beyond this general framework, there are specific aspects or principles that should be
considered. Since both young and senior potential entrepreneurs show different profiles
(educational, socioeconomic, and professional), the training methodology should comply
with the following general design principles:

• Both groups show strengths and weaknesses which can be approached with an appro-
priate integrative training methodology.

• Mutual respect and empathy should be encouraged in group interaction.
• Each group has different needs as to “hard” and “soft” skills, some of which might be

worked out separately to avoid damaging comparisons and tensions.
• Soft skills are more transversal and necessary for all team members to acquire and

build up team culture.
• Those skills which one group has and can transmit to the other one under a respectful

and welcoming atmosphere should be worked together to reinforce mutual under-
standing, knowledge transmission and social cohesion.

• It is keen to design activities aimed at building and reinforcing mutual respect and
value as the basis for effective intergenerational collaboration. These activities must
provide a framework in which each group can bring their skills to achieve a common
goal via collaboration and need of achievement.

• Intergenerational activities should be durable enough and result-oriented (rewards,
recognition, and incentives of any kind) to foster the exchange of feelings, dependabil-
ity, and team building. This means that each group will have its learning experience
with a unique output.

• Not all team members should acquire the same hard skills since there can be, and
should be, task specialists within the group.

• Activities oriented to develop sensitivity and knowledge in sustainability are required
for both groups.

The way of encouraging potential young and senior entrepreneurs collaborating
to develop a viable and sustainable business project is through the design of a training
methodology approaching their needs and assets. Once the first research question is
answered and the outline of the training methodology is laid down, the second research
question arises:

• Q2: What purpose and content should a training methodology take to generate strong
synergies for sustainable business projects?

Although there are a good number of field experiences in intergenerational en-
trepreneurship, very few of them have developed a formal intervention methodology,
and even a smaller number share their methodology. Some examples are the project “La
Tiendita”, promoted by Generations United (https://bit.ly/3iEMGRg accessed on 25 July
2021) to approach social isolation among Latino older aduts; Nittua (http://www.nittua.eu
accessed on 25 July 2021), awarded by Ashoka, has created a platform for social change
promoting sustainable intergenerational sustainable projects in different fields related to
social inclusion, environmental protection, and the solidarity economy; or the Santa María
la Real Foundation (https://www.santamarialareal.org/es accessed on 25 July 2021) aimed
at fostering sustainable social innovation via entrepreneurial projects based on the local
cultural heritage and the human and natural resources of the territory.

Based on the previous findings and the evidence from other intergenerational ex-
periences, we have designed a specific training and support methodology for successful
intergenerational entrepreneurship. A previous matching effort is assumed as previously
described in this paper. Since entrepreneurship implies going through a personal itinerary
that each potential entrepreneur should follow, starting with the possibility of becoming
an entrepreneur to the desirable state of running a successful project, we understand this
itinerary can be broken into five evolutionary phases, each one of them responding to a

https://bit.ly/3iEMGRg
http://www.nittua.eu
https://www.santamarialareal.org/es
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specific goal and requiring a set of hard and soft skills to be worked out at the personal or
entrepreneurial team basis. Based on Ndou, Secundo, Schiuma, and Passiante’s [56] model,
we have developed the general training model (see Figure 2) to gradually foster successful
intergenerational projects.
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Each phase of the process responds to a learning purpose and is aimed at working
with the necessary skills (both soft and hard) to attain such goal with a practice-oriented
program.

The process flows along the following phases:

• Inspiration: in which the participants, both young and senior, approach the option to
take entrepreneurship as a lead line for their future;

• Engagement: aimed at developing the basic hard and soft skills—basically a tech-
nical knowledge, networking, analysis, and group dynamics—needed to start the
entrepreneurial track under a “make up your mind” approach;

• Business Design: related to outlining and defining the business idea and managing
the entrepreneurial team to design a road map justifying the project’s viability before
putting it into practice under the “look before you leap” approach;

• Deployment: aimed at the implementation and management of all the new company’s
processes involved with everyday operations—marketing and sales, operations, fi-
nancing, administrative, people, legal and tax issues, sustainability, etc.;

• Management: related to the issues affecting everyday operations once the company is
under course, and the future evolution of the new firm, such as scenario analysis, goal
orientation, strategic management, etc., and eventually, the sale or discontinuity of
the business under future circumstances. This phase is a rather open-end situation in
which the entrepreneurial experience may be very far behind for the protagonists.

Throughout this step-by-step approach, both hard and soft skills must be worked
out to provide participants with the technical, intellectual, and social levers they need to
develop their projects in the appropriate context in which they may be necessary.

Figure 3 depicts the overall vision of how the proposed methodology responds to the
challenges imposed by each phase in the training program.
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Given the diversity of personal profiles—professional, socioeconomic, educational,
etc.—and the broad scope of general (mainly entrepreneurship-oriented) and specific
(focused on a given sustainability challenge), the scope of the skills to be worked on
can be very broad and, probably, discouraging and unmanageable. Thus, the designers
opted for basic tool providing great flexibility to the learning and training experience: the
“knowledge pill”. The “knowledge pill” is basically a set of learning contents developed
with a unique structure and including the most relevant issues related to a given topic
considered useful to acquire certain skills. A set of knowledge pills (named “pills” from
now on) can be grouped into a subject, and a set of subjects make up a training package
adapted to a specific intergenerational program. This means that all the pills listed further
need not be included in a specific training program adapted to a group’s profile. Therefore,
this teaching approach is very useful for a first contact with a knowledge field, creates
concern and motivation to broaden knowledge, if necessary, and provides a great flexibility
for time management.

Each pill should comply with the following requisites:

• Its contents should be designed for a 2–4-h learning session, although, if needed, can
be linked to other pills with complementary contents.

• Its structure should include the following elements:

# Title;
# Brief description and justification;
# Expected learning objectives and related topics;
# Basic concepts and technical terms;
# Suggested activities and active learning methods (open discussions, case analy-

sis, challenges, problems, role-playing, simulation, etc.) either for the whole
group or in separate teams;
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# References (academic literature, online resources, and multimedia).

• The pill is an input for the instructor to develop the specific content and how it will be
delivered to a specific group or project. This adaptive feature is considered crucial to
broaden the methodology’s scope of application.

Thus, as more and more pills are added through time, the whole set of pills make up a
“toolbox” providing the learning materials and references needed to design, or redesign,
any training program.

At this point of the research, the third research question is answered:

• Q3: Which hard and soft skills should be developed and in what stage of the business
process?

According to the proposed methodology, the skills to be included in the training for
the two groups are shown in Table 1. It includes the technical knowledge that entrepreneurs
should acquire and the personal and interpersonal skills they should develop throughout
the process of creating a company. To facilitate the temporary programming of the training,
they are grouped into different modules corresponding to each stage of the entrepreneurial
process. However, since entrepreneurship, as shown in Figure 2, is a continuous back
and forth process, all the skills mentioned have a cumulative nature; that is, once the
entrepreneur acquires one, it can be applied and improved through practice.

Table 1. Hard and soft skills.

Phase and
Learning Goal Hard Skills Soft Skills

INSPIRATION
“Is Intergenerational

entrepreneurship a solution to
address my future?”

Professional technical competences
“What am I good at?”

Motivation: “Why do I want to start a
business?”

Self-confidence
Cross-age interviews about strengths and

challenges *

ENGAGEMENT
“Do I have the knowledge, skills,
and attitudes needed to shape a

business idea?”

Canvas
Design thinking

Lean Start-up
Agile

Collaborative tools
The viewpoint of sustainability

Environmental analysis (General and
Specific)

Tribal leadership team building *
Emotional intelligence

Business acumen
Intergenerational team building for working as

a team
Creativity (Problem solving) and Creative

thinking
Detect market opportunities and cause-effect

dynamics
Communication and persuasion

Risk management
Time management

BUSINESS DESIGN
“Do I have the practical abilities to
create a viable business project?”

SWOT Analysis
Methods to evaluate business ideas

Market research (the overall market, the
targeted segments, the competition,)
Business Model Design and Strategy

formulation (Business strategy and value
proposition modelling)

Product/Service development
Industrial and intellectual protection

Cost-benefit analysis
Project management

Marketing and sales strategy
Operations strategy

Business Plan edition

Leadership
Team building and Group-work

Networking and embedding ability
Ability to overcome external constraints

Resilience
Creative Information search

Effective presentations
Story telling

Writing reports
Negotiation

Respecting differences/managing conflict *
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Table 1. Cont.

Phase and
Learning Goal Hard Skills Soft Skills

DEPLOYMENT
“Do I have the practical abilities to

start a viable business project?”

Financial analysis (break-even, turnover,
KPI, etc.)

Outsourcing
Understanding financial statements

ICT solutions
Back Office management (people,

administrative issues)
Entry strategy: when (time to market)

and how (start-up, acquisition,
franchising, etc.)

Financial strategy: personal funding,
banks, public financing, subsidies,

business angels, crowdfunding, etc.
Legal and tax issues

Resourcefulness and ability to cope with
unexpected situations

Need of achievement and stamina
Conflict resolution
Share learnings *

MANAGEMENT
“Do I know how to create value
through time with my project?”

Goal orientation (SMART)
Scenario analysis

Strategic transformation
Licensing rights, sales of patents and

franchising.
IPO (initial public offering)

Next generation
Buy out–Sell out

Knowledge management
Flexibility and multi-skill capacity to respond

to unexpected events
Strategic competence

* These skills are aimed at reinforcing intergenerational relationships.

The implementation of this training methodology requires the design of a panoply
of resources and tools, so the would-be entrepreneurs acquire the skills they need. These
means can be classified into different categories:

• A team of trainers (teachers and specialists) and mentors or facilitators providing the
knowledge and the expertise required for the teams to acquire the skills they need
throughout the whole itinerary;

• A road map to adapt knowledge acquisition to the process of sustainable business
venturing following the inventory of skills presented above;

• A template design to develop teaching materials under the same format and structure
to facilitate content coordination and homogeneity of design.

Figure 4 depicts the basic framework for developing the instrumental materials and
infrastructures needed to carry out the intergenerational projects.

The results are expected to serve as a guide for intergenerational entrepreneurship
projects that aim to success considering the complementarities and needs each popula-
tion have.
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Figure 4. Institutional support and resource requirements. (Source: Designed by authors).

5. Conclusions and Discussion

Sustainable intergenerational entrepreneurship is a very narrow niche in the field of
entrepreneurship with a high potential to generate social and economic value coinciding
with Dean and McMullen, Cohen and Winn, and Rodriguez-Moreno’s assessments of
sustainable entrepreneurship [4–6]. This phenomenon may happen spontaneously, as a
group of young and senior people share a common personal and technical background.
However, prejudices and flaws in communication make it very unusual and fragile in
most situations, as indicated by Perez-Encinas et al. and Baschiera et al. [22,34]. So, what
we call “stakeholders” are a key element to approach its full potential. They are a set of
collaborating institutions playing different roles along the process, in particular NGOs
specialized in senior people and higher education institutions playing a key role. Other
institutions focusing on sustainability, circular economy, the environment, and the business
community would also be important stakeholders.

Cooperation between young and senior entrepreneurs depends upon the successful
conviction and training of both generational groups along an active learning and interactive
process [62,63] with two main overlapping phases—team matching and entrepreneurial
learning—aimed at fostering the long-term compromise between “project holders” and
“skill holders”.

The matching phase is a crucial part of the process of building the promoter team
between young people and seniors as Faham [43,44] and TIGcRE [45] have suggested. In
this phase, it is possible to count on the support or collaboration of mentors, as Walmsey
and Nabi and Jordan and Sorell [37,38] indicated, or other stakeholders who can accompany
the entrepreneurs throughout the business process. It should begin by identifying the
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complementary aspects between the participants and should be oriented towards the
objective of the common project. To promote mutual interests and compromise, one way
may be to integrate the matching phase in the initial part of the training, via activities
allowing them to get to know each other and align to collaborate in the development of the
business project [62]; another option may come from the use of computerized matching
systems and tools facilitating mutual awareness [46], team building, and sharing the
knowledge, skills, and interests of each party to generate complementary business teams
and even with potential mentors.

The entrepreneurial learning phase consists of a five-step progressive itinerary—
inspiration, engagement, business design, deployment, and management—based on Ndou,
Secundo, Schiuma, and Passiante [56], each of them responding to a learning goal to be
achieved with a specific set of hard and soft skills which, on a cumulative basis, complete
the professional skills of the sustainable intergenerational entrepreneur all the way from
the personal decision to become an entrepreneur to the manager of an ongoing successful
business. Since the supporting training resources (professors, mentors, and specialists
acting throughout a wide time lapse) provided by the stakeholders may involve a certain
number of people, a structured training package in sustainable entrepreneurship should
be designed, encompassing technical and behavioral aspects, networking, and pitching,
amongst other contents proposed above. The first limitation identified in this study appears
in the matching phase. In this early phase, it is crucial to count on the support specialists in
the group dynamics related to generational gaps, that help young and senior entrepreneurs
identify their complementary aspects.

Another one relies on the need to conduct a broad field test of the proposed methodol-
ogy following the approach and skills contents to provide participants with the technical,
intellectual, and social levers needed to succeed. Moreover, we acknowledge the con-
venience of extending this study to different population groups and different activities
(life quality, education, environmental impact, etc.) and in different local, national, and
international contexts with young and senior entrepreneurs.

The learning materials developed for the project consist of a set of educational guide-
lines for the trainers and mentors under the format of “knowledge pills” with a common
structure and a corresponding set of learning contents for the prospective entrepreneurs.
As more and more pills are developed through time, the whole set of pills make up a
“toolbox” providing the learning materials and references needed to design, or redesign,
any training program.
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